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Abstract  
The present study is an attempt to investigate the impact of personal life experiences on the recall and retention of 
vocabulary in reading comprehension. The participants were 69 Iranian upper- intermediate EFL learners in Alborz 
English language institute of Noor in Mazandaran, Iran. In order to be certain that they are at upper-intermediate 
was instructed through a personal life experience treatment in the process of vocabulary recall and retention during 
one semester (18 sessions). Another group was instructed through a traditional method (dictionary-based). Data 
analysis showed that the group instructed through personal life experiences had a better performance, followed by the 
group instructed through dictionary-based use.  
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1. Introduction  
For decades, learning vocabulary has been a challenging issue for EFL learners, especially at the 
upper-
in a way that yields better results. This study attempts to discover the impact of personal life experiences 
vocabulary recall and retention. 
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they recognize the contextual clues (i.e. informational and l (Alavi & Kaivanpanah, 
2007). The purpose of the present study is to answer the following research questions: 
 Does giving examples of PLE significantly influence vocabulary recall and retention at upper-
intermediate level?  
 Does giving examples of a dictionary significantly influence recall and retention of upper-
intermediate EFL learners? 
2. Review of the related literature 
The discussion has been demonstrated for times on whether giving examples of PLE in the process of 
learning vocabulary can improve a range of vocabulary demands of L2 readings. To help enhance their 
vocabulary lexicon in this study, we will briefly study a variety of relevant literature that addresses life 
experience of learners in the process of vocabulary learning. Hoyt (2005) has shown that word- learning 
classrooms bring words into focus. Words are savoured in discussion, in conversation, in reading and in 
writing. When a learner is introduced to a word, there is rote recognition that is quickly lost if there is not 
meaningful, purposeful use of the word and interaction with the word in diverse contexts. It is the deep, 
flexible knowledge of a word that enables a reader to apply (p.162) 
Hoyt (2005) showed that vocabulary and comprehension had a powerful relationship that was 
unparalleled in strength and importance. While we know that overall vocabulary knowledge is an 
excellent predictor of comprehension ability, it is important to know how vocabulary is best developed
(p.161). In another study conducted by Laufer and Osimo (1991) methods that reinforce vocabulary 
retention are in four categories including: (1) frequency of use, (2) meaningful activities, (3) mnemonic 
techniques, and (4) elaborate processing of words. A substantial and growing amount of research on 
learning and vocabulary learning in particular, provides useful guidelines for the psychological conditions 
that need to occur to enhance vocabulary leaning. These conditions include noticing, retrieving and 
elaborating. 
using typographical features such as putting the word in italics or bold type, by defining the word orally, 
or in the text, or in a glossary, by noting the word on the board or in a list at the beginning of the text, by 
pre-teaching, by getting the learners to note it down or by getting the learners to look it up in a dictionary 
(Nation and Meara, 2002 as cited in Schmitt). 
According to Nation (2001), once a word has been noticed and some memory trace of it remains, it is 
then possible to use retrieval as a way of strengthening and establishing the learning. Retrieval can be 
eaning of a form when the 
spoken or written form is met (receptive retrieval), or recalling the spoken or written form in order to 
express a meaning (productive retrieval).  
3. Methodology 
3.1. Participants: 69 upper-intermediate male and female students between 17 and 28 years old 
participated in the study. They were divided into two groups: The experimental group which was subject 
to the targeted examples of personal experiences in process of vocabulary learning and the control group 
who received the placebo. 
3.2. Instrumentation: To determine the proficiency level of the subjects and to divide them into two 
homogeneous groups, two sets of tests were administered before the onset of the study: a placement test, 
and a pretest whose material were quite unfamiliar to the subjects. The materials of the pretest were to be 
worked on through the study under the premises of vocabulary recall and retention so as to compare the 
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results with that of the posttest. The two types of classifications, made it possible to have two sets of 
test, and the other on the basis their scores obtained from their performance on the pretest. 
3.3. Procedure: From the total number of 92 participants 13 students who failed to attend all the sessions 
were eliminated from the data analysis. 69 students participated in the study for 12 weeks, three sessions 
of one and a half hours per week. To make sure that the participants were not familiar with the given 
passages before the instruction, they were asked to write the meaning of the given English words in their 
L1. Out of 60 words, 25 incorrect or unanswered items were listed as new words on which appropriate 
passages were designed. The same words appeared both in the PLE experimental group and in traditional 
instruction control group. The PLE instruction employed in this study were as follows:  
 
 write a synonym for given items, 
 write examples of their PLE, 
 write sentences taught based on dictionary-based use. 
 
4. Results & Discussion 
According to Table 1 and 2 below, the null hypothesis was completely rejected at 0.05 level of 
significance and there  between those who used PLE in the process of 
vocabulary recall and retrention and dictionary-based use in reading comprehension. In brief, the 
treatment which was the application of vocabulary recall and retention using PLE was not very effective 
and it has influenced a little on improving reading comprehension of the experimental group from pretest 
to the posttest. 
 
 
 
Table 1: Independent t-test Posttest by Groups 
Levene's Test for Equality of Variances t-test for Equality of Means 
 
F Sig. T df 
Sig. 
(2-
tailed) 
Mean 
Difference 
Std. Error 
Difference 
95% Confidence Interval of the 
Difference 
Lower Upper 
Equal variances assumed 1.712 .195 -.722 .67 .473 -1.348 1.868 -5.075 2.380 
Equal variances not 
assumed 
  -
.724 65.763 .472 -1.348 1.863 -5.068 2.372 
 
 
 
 
Table 2: Descriptive Statistics Pretest 
Group N Mean Std. Deviation Std. Error Mean 
Experimental 34 87.82 7.073 1.213 
Control 35 89.17 8.365 1.414 
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5. Conclusion 
The main findings of the present study can be summarized as follows: 
1. 
focus of the first question in this study, is not statistically significant.  
2. The lack of significant difference among the learners across the two groups indicates that 
vocabulary process for recall and retention. 
3. 
of reading comprehension, their existing schematic knowledge can significantly influence their 
performance in vocabulary learning through recall and retention. 
4. In spite of studies made by the researchers, the study showed that the difference between the 
impact of PLE instruction and explicit explanations of traditional method in the process of 
vocabulary learning is not significant. 
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